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Arzubiaga, A., Rueda, R., & Lilia, M. (2002). Family matters related to the reading
engagement of latina/o children (Ciera Report #1-015). Retrieved August13,
2003, from http://www.ciera.org/library/reports/inquiry-1/1-015/1-015h.html

This ethnographic study uses an ecological (ecology, resources, and restraints) and
cultural (values, beliefs and schemata) approach to examine how families’ daily routines
effect children’s engagement in reading. The primary research questions were:

1. What is the relationship between family ecocultural features and motivation to
read?
2. Which family ecocultural features need to be closely examined?

This article reports on the relationship between ecocultural features of 18 Latina/o
families and their children's motivation to read. Five ecocultural features in families' daily
living (immigration, culture and language, nurturance, instrumental, and workload) were
studied using extensive interviews. Ecocultural features were examined in relation to
children's perceptions of themselves as readers and their appreciation of reading through
an oral reading survey. Of the five features studied, the three components of nurturance,
culture and language, and workload were examined further for their relationship to
children’s reading motivation and perceived value. Nurturance related to how much
children valued reading, culture and language related to how children viewed themselves
as readers, and workload was inversely related to how much children valued reading. The
findings indicated that questions about how and why children read are seen with greater
scope and clarity through a “sociocultural and historical”” perspective, where motivation
theories are broadened to encompass the children in their families’ cultural context.

The authors discuss their findings in regards to future implications for teaching research,
policymakers and practitioners. The report indicates the important impact that
ecocultural family features can have on reading engagement, specifically on children's
self-concept as readers, and on the value they place on reading.

Cross-Reference:

Section G: Culture and Context

##Askov, E. N., Kassab, C., & Weirauch, D. (2005). Women in Pennsylvania's family
literacy programs: Effects of participant characteristics on extent of participation.
Adult Basic Education, 15(3), 131-149.

The authors, using data from the 2001- 2002 Pennsylvania statewide evaluation of family
literacy (FL), used a quantitative research design to establish the correlation between
participant characteristics and duration or intensity of participation. Participation is
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considered one of the leading factors in successful achievement outcomes. The study
was limited to adult female participants (1,142)—male participants make up a small
percentage of FL participants. Some findings were: ESL students were more likely to
participate in FL programs (both in intensity and duration), employed women and single-
head of households participated less in FL programs, age positively impacted intensity of
participation, African American women were less likely to participate in Parent
Education and PACT components. These and other findings led to an inquiry of
structural, cultural, content, and availability components of FL programs which may
create barriers for women not only in FL but the wider field of AE.

Cross-Reference:
Section F: Assessment and Evaluation of Family Literacy Programs
Section G: Culture & Context

Auerbach, E. (1990). Making meaning, making change: A guide to participatory
curriculum development for adult ESL and family literacy. University of
Massachusetts, Boston: Bilingual/ESL Graduate Studies. (ERIC Document
Reproduction Service No. ED 321 593).

This document, describing the University of Massachusetts Family Literacy Project, is
intended to provide guidance for those interested in developing adult English as a Second
Language (ESL) and family literacy programs for immigrants and refugees. It serves
primarily as a curriculum guide, stressing important project components, the reasoning
behind them, and suggestions for how others can incorporate these processes into their
own program. The author, however, encourages program developers to carefully consider
the specific concerns and issues of each group of participants to ensure effectiveness.
Provided throughout the article is documentation of the learning process for teachers,
students, and staff.

Cross-Reference:

Section D: Curriculum and Instruction
Section C: Program Descriptions and Models
Section G: Culture and Context

##Ballenger, C. (1999). Teaching other people's children: Literacy and learning in a
bilingual classroom. New York, Teachers College Press.

This book focuses on Ballenger's research while working in a Hatian preschool. The
author examines the literacy practices of both the children and surrounding community
and how this informs her own teaching. This book, while mainly focusing on the
children's literacy practices, provides insights to the manner in which children bring
socially and culturally formed beliefs and constructs to their learning. She discusses the
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disconnect and misunderstandings that occurred between herself, the staff, the children
and the parents due to her preconceived notions of teaching reading. This book provides
excellent insight into cultural differences in learning both on the community and
children's level. Ballenger also exposes her research and learning experience as a model
from which any teacher can gain insight.

Cross-Reference:
Section D: Curriculum & Instruction
Section G: Culture & Context

Bermudez, A. (1994). Doing our homework: How schools can engage Hispanic
communities (chap. 1). Retrieved from http://clas.uiuc.edu/fulltext/cl00136/
chapterl.html

This chapter summarizes some of the empirical evidence that supports the idea that
parental involvement in their children’s schoolwork is in the best interest of the schools,
students, and parents themselves. Bermudez aims to provide a rationale for why
Hispanic parents should remain involved with their children’s school through the upper
grades (secondary education).

The research topics addressed are:

1. Student academic achievement: Student achievement can be improved through
parental involvement in the schools.

2. Language achievement: Parents who read and speak to their children in their
native language will help their children develop the skills they need to succeed in
their acquisition of English.

3. School behavior and attendance: When schools and parents work together to
establish behavior guidelines then students will not be confused by mixed
messages.

4. Science and mathematics achievement: Parents play a key role in their children’s
formations of ideas about the different possibilities for their futures.

5. Cognitive growth: Research demonstrates that when low-income parents
participated in schools that their children’s verbal concepts and other school
related skills improved significantly.

Summarizing some of the research on how parents benefit from involvement with their
children’s schooling Bermudez demonstrates the relationship of parental self-confidence
and their becoming involved in school activities or in advocacy roles for their children.
Research shows that parents want to know more about how to help their children learn.

The chapter concludes with a brief discussion regarding parental involvement in
secondary education. She argues that this is the time in which parents tend to become

less and less involved with their children’s school work. She claims that children turn
more towards their peers as role models during this time in their lives, and how this type
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of situation can be very threatening for a home where the language and culture are not
that of the mainstream.

This is the introductory chapter to an on-line book which provides a historical perspective
on how Hispanic parents became disengaged in their children’s schooling.

Cross-Reference:
Section B: Parenting Education
Section G: Culture and Context

Bernal, V., Gilmore, L. A., Mellgren, L., Melandez , J., Seleme-McDermott, C., &
Vazquez, L. (2000). Hispanic fathers and family literacy: Strengthening
Achievement in Hispanic Communities. U.S. Department of Health and Human
Services, Hispanic Association of Colleges and Universities, & National
Practitioners Network for Fathers and Families. Retrieved August 13, 2003, from
http://www.fatherhood.hhs.gov/hispanicO1/index.htm

This is a report on a dialogue between community service providers for Hispanic fathers,
national Hispanic organizations, literacy programs, and fatherhood advocates. The report
has three purposes:

— To provide a record of the January 13, 2000 dialogue held with community
providers of services for Hispanic fathers, national Hispanic organizations,
literacy programs and advocates for fatherhood

— To provide information to practitioners that may be helpful in designing and
implementing programs that promote Hispanic fathers involvement in child and
adult education

— To encourage conversations within Hispanic communities and among service
providers about how to strengthen the roles of Hispanic fathers in their children’s
lives.

This report is organized into seven sections and three appendices. The first section covers
the Purpose for the report. The section Educational Achievement: A Key Concern for
Hispanic Communities provides an explanation for the need for Hispanic communities to
focus on improving the educational achievement of Hispanic children, youth and adults.
The third section of the report, Programs for Hispanic Fathers: Perspectives from the
Research, provides an overview of what can be learned from research about designing
programs for Hispanic fathers. The fourth section of the report, Learning From our
Partners, is a summary of the dialogue. The fifth section of the report, Continuing the
Dialogue, identifies actions taken by HHS subsequent to the dialogue to promote
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Hispanic fathers increased involvement in educational achievement and to support
programs that provide services to Hispanic fathers and families. In the sixth section,
Dialogue Participants, lists the names and contact information for invited participants
and the federal staff partners. In the last section, Resources for Serving Hispanic Fathers,
organizations, agencies, service providers, and available materials are listed that may be
helpful to communities designing and implementing programs. The three appendices
provide brief government reports that contain information: on the Hispanic population
from the U. S. Census Bureau, on strategies for working with Hispanic parents and
children in the school and early childhood education environment from the ERIC
clearinghouses, and on the importance of involving fathers in children’s education from
the National Center for Education Statistics, Department of Education.

Cross-Reference:

Section C: Program Descriptions and Models

Section E: Collaboration Within Programs and Among Social Service Agencies
Section G: Culture and Context

Section J: Parent Involvement

Brown, B. L. (1998). Family literacy: Respecting family ways. (ERIC Digest No. 203)

In this digest, Brown challenges family literacy programs to consider further implications
than solely those that are school-based. The author states that programs and curriculum
should consider the whole family unit and build on cultural, gender, age, relationships,
occupational, and community influences as well as those related to the school. Brown
notes a number of community programs that have been able to access multiple literacy
contributions of diverse families.

Brown refers to current family literacy programs that base their activities on what she
considers a “deficit model” as those that only consider literacy activities in relation to
school-based models. The author promotes other options that value different literacies
than only those found in schools. These include literacy transmissions between adults,
children and adults, siblings, and those encountered within the community, including
those that are occupational.

The author advocates literacy programs that consider a variety of literacy behaviors. She
feels that it is important to involve whole families, schools, communities, and
occupational settings in literacy programs in order to best serve the advancement of
literacy in the family. She emphasizes that such programs will foster needed mutual
respect and collaboration between members of all the participating groups

Cross-Reference:
Section G: Culture and Context
Section C: Program Descriptions and Models
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Cairney, T. H., & Munsie, L. (1995). Parent participation in literacy learning. The
Reading Teacher, 48(5), 392-403.

This paper describes a program whose goal is to involve parents more personally in the
literacy development of their children. The influence of the home environment is very
important to the language learning process of children. Therefore, school success is
believed to be strongly associated with a range of factors including family and cultural
backgrounds. Yet, educators seem to take this for grated and have failed to bring schools
and their communities together. Schools need to become more aware and responsive to
the cultural diversity in their communities and parents need to grow in the knowledge and
understanding they have of schooling.

One reason for the gap between schools and parents is that parents may not feel
competent enough to deal with the school work of their children. Another reason cited is
that teachers have negative attitudes toward parents because they are believed to be
apathetic and disinterested in their children’s education. The authors caution that school
officials need to question this assumption about low-income parents. Most often, parents
want to help but have few ideas about how to help.

A way to reduce the barriers between schools and parents is to give teachers and parents a
chance to understand the way each defines, values, and uses literacy as part of cultural
practices. It is not a good practice to coerce or even persuade parents to take on the
literacy definitions held by teachers. Parents must be viewed as partners, thus
establishing a reciprocal relationship. This leads to each party achieving a better
understanding of the other.

The Talk to a Literacy Learner (TTALL) is designed to monitor parent interactions with
their children; the strategies parents use to interact with their children when they read and
write. The major goals of the program are to: increase parental participation in the
literacy activities of their children; change the nature of the interactions adults have with
children; introduce parents to a range of literacy practices; train community resource
people who could be deployed in a wide range of literacy activities; raise community
expectations concerning literacy and education; and serve as a catalyst for a variety of
community-based literacy activities.

Overall, the program had an impact upon the way parents interact with their children;
offered parents strategies they did not have before; helped parents choose resource
material, help children with book selection, and use libraries more effectively; parents
gained new knowledge; parents’ families were affected; parents began to share their
insights outside the family; parents gained a greater understanding of schools; parents
grew in confidence and self-esteem; Children’s literacy performance levels, attitudes, and
interests were affected; and the program had an impact on the school and preschool.

The TTALL program was highly effective in creating a greater sense of partnership in the
education of children involved in the project. What still remains to be determined is
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whether the program will have long-term effects on the literacy competence of the
children whose parents were involved.

Cross-Reference:

Section B: Parenting Education
Section G: Culture/Context

Section D: Curriculum and Instruction
Section J: Parent Involvement

Caronia, L. (1998, September). Between family and school: becoming readers in a
children library. Paper presented at European Conference for Educational
Research, Ljubljana, Slovenia.

This paper describes Italian Reading Centers for Children, a program to promote reading
motivation in children by providing children with a perspective of reading that they can
use at school and at home. With this point of view, reading is not just a school task, but
also a chosen social activity. The program uses the new perspective that book reading is a
pleasure to improve reading competence and motivation for children. The author
analyzes parent-child verbal interactions from an ethnographic study to illustrate the
philosophy of education of the Centers and the strategies adopted by the Centers that give
children good reasons to read books.

The author states that school teaches children how to decode and understand the meaning
of text but not why reading is important and valuable. The author suggests that the
reasons why are taken for granted by the school which assumes value accorded to reading
was natural rather than cultural. The author argues that not all children are socialized to a
school-oriented culture of books, and not all of them possess a representation of book
reading that can make sense of cognitive efforts demanded by the school, hence the need
for family involvement. In the Italian Reading Centers for Children, Center teachers use
specific verbal strategies that engage the parents reading perceptions and that informally
validate the importance of reading and encourage the use of the onsite lending library.
The program works as a bridge between the school and the family’s reading habits and
values of books and reading.

Cross-Reference:
Section C: Program Descriptions and Models

Section G: Culture and Context
Section J: Parent Involvement
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##Delgado-Gaitan, C. (1990). Literacy for empowerment: The role of parents in
children's education. London: Falmer Press.

This ethnographic study describes a Mexican Spanish-speaking community in the United
States and is intended for both researchers and school personnel. The main research
questions address how parents assist their children in the education process, and how
parents socialize each other in dealing with the school. As part of the study, the author
followed 20 families with children participating in second- and third-grade. To
understand how parents helped their children, the ethnography focused on the literacy
practices in the classroom and the home. The author also focused on parent involvement
and attended school events such as parent meetings, parent training workshops, and
informal interactions between families and school personnel. The book concludes by
discussing theoretical, practical and policy implications

Cross-Reference:

Section A: Parent and Child Interactive Literacy
Section G: Culture and Context

Section J: Parent Involvement

Delgado-Gaitan, C. (1996). Protean literacy: Extending the discourse on empowerment.
London: Falmer Press.

This book focuses on a discussion of empowerment related to the author's earlier
ethnography (Delgado-Gaitan, 1990). Emphasis is placed on the researcher's role of
facilitator and advocate in helping families participate in the school community. Using
critical ethnographic techniques, Delgado-Gaitan helped parents to establish COPLA
(Comite de Padres Latinos), an organization to empower parents by representing their
interests with the school system. Because of the concern with reading underachievement
of Spanish-speaking children, one activity initiated by COPLA was the Family Literacy
Project. This project intended to have children read at home with their parents and have
the family report to the teacher in order to monitor literacy performance.
Delgado-Gaitan argues that families were not empowered in their children's education
with the Family Literacy Project. She suggests that claiming "cultural space and political
voice and utopian visions" through activities like those conducted by COPLA are not
enough to counter inequalities embedded in political and economic structures, although
these activities offer potential for transformation.

Cross-Reference:
Section C: Program Descriptions and Models
Section G: Culture and Context
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Delpit, L. (1988). The Silenced Dialogue: Power and Pedagogy in Educating Other
People’s Children. Harvard Educational Review, 58(3), 280-290.

In this article Delpit addresses the five aspects of the culture of power and how they
relate to the educational experience (culturally and academically) of minority and low-
income children. The implicit and explicit “rules of power” affect the roles and
relationships of parents, teachers and students and the educational experience. Therefore,
these rules need to be explicitly taught so that this structure is available to all of society.
Concrete examples from the parent and teacher perspectives give interesting insight to the
discussion. This article is of interest to staff, curriculum developers, administrators and
teachers as it provides useful considerations for parent involvement, teacher interaction
with students and curricula development.

Delpit poses that there are five aspects of power displayed in the classroom. They are (1)
issues of power are enacted in the classroom; (2) there is a “culture of power” (i.e. codes
and rules to follow); (3) the rules of power reflect the culture of those “in power”; (4)
knowing the rules or having the rules explained explicitly increases the ease with which
one can acquire power; and (5) those in power are least aware of the power structure,
whereas, those that have the least power are the most aware of its presence. These
aspects of power are responsible for the “schism between liberal educational movements”
and non-mainstream communities. (p 282)

The two aspects that are most closely examined in this article are (4) and (5). Delpit
suggests “that students must be taught the codes needed to participate fully in the
mainstream of American life.” (p 296). Delpit provides concrete examples of
misunderstanding, cultural information, failure and solutions in the area of reading,
writing and behavior to support her theory. Furthermore, parents and members from the
cultural community must be engaged and heard in discussions about education and
culture so that the educational system can be a place of teaching and learning for all
children.

Cross-Reference:
Section G: Culture & Context
Section |: Professional Development
Section D: Curriculum & Instruction
Section J: Parent Involvement
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Denny, M. K., English, J. P., Gerber, M. M., Leafstedt, J., & Ruz, M. L. (2001, April)
Family and home literacy practices: Mediating factors for preliterate English
learners at risk. University of California, Santa Barbara: Center for the Advanced
Study on Individual Differences. Paper presented at the annual AERA
Conference, Seattle, WA.

The results of a study of family and home literacy factors possibly influencing the
development of phonological awareness skills for preliterate English learners during the
early acquisition phase of reading development in a second language (L2) are presented
in this paper. The findings are from the first year of a three-year longitudinal study of the
effects of an early intervention of first language (L1) phonological skills training to
promote cross-language transfer to L2 reading abilities. Data were collected from 247
families of kindergarten children in 13 classrooms in three public school districts in
Southern California.

The authors state that proficiency of first language (L1) reading structures may
significantly influence reading acquisition of second language (L2) reading structures.
Phonological sensitivity to letter knowledge and rhyme are specific links associated with
children’s later success in learning to read. Although children who have better
phonological awareness demonstrate early word decoding abilities, there is very little
known about the relationships between phonological awareness and the early influences
of family and home literacy factors. There is also less known about the “relationship of
family and home literacy factors on L2 literacy development for English learners” (pg. 3)
who enter school speaking a different first language.

An important finding from this study is that low socio-economic status (SES) and low
education levels of parents did not deter families from participating in early literacy
activities at home. However, studies that define/identify activities as part of the family
and home literacy environment are limited. Descriptive statistics and preliminary analysis
of mean differences between selected variables are reported. The selected variables
include: 1) family composition and language use (family composition and SES, language
use), 2) family exposure and knowledge of print and media, 3) family home literacy
practices, and 4) family aspirations for their child’s reading and academic achievement
(language, reading, academic achievement).

Finally, the initial findings from this study suggest that families value the importance of
literacy and language proficiency in Spanish and English, but the expectations that
parents/caregivers have for their children’s language and reading achievement in English
are most important.

Cross-Reference:
Section G: Culture and Context
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Dimidjian, V.J. (2001). Helping vulnerable families give their children an even start
toward school success: One rural community’s efforts. Childhood Education
77(6). 379-385. (ERIC Journals in Education Reproduction Service No.
EJ641768)

The author describes results of an ethnographic case study of a family literacy program in
rural southwest Florida serving seasonal migrant workers and a growing permanent
population. Although the methodology wasn’t as rigorous as that employed by DeBruin-
Parecki, Paris & Seidenberg (1996) in Michigan or Tice (2000) in Ohio, it continues to
build a rich understanding, based on personal observations and interviews, of the reasons
for success of a rural program despite added complexities of multi-cultural, transitory
clients. Excellent leadership and a multi-ethnic staff with strong community bonds that
“tries to help the families obtain services beyond those provided in the program ... [makes
the program] a linchpin of social stability in the ever-changing Immokalee community.”
Many staff members were formerly program students and can empathize with new
families’ struggles and provide targeted and compassionate assistance. The article is
highly descriptive, but because data analysis is not explained, it is difficult to readily
accept the loosely reported outcome statistics cited by the author. Having said that, the
program does appear to be making progress with individual families in a number of areas.
Similar to Tice (2000), Dimidjian found that collaboration between organizations is
possible when communities mobilize around a common goal and persevere to serve
families in need of assistance.

Cross-Reference:
Section C: Program Descriptions and Models
Section G: Culture and Context

Dudley-Marling, C. (2001) School trouble: A mother’s burden. Gender and Education.
13 (2), 183-197.

Schools’ emphasis on increased parental involvement assumes that the active
participation of mothers and fathers in their children’s education increases students’ level
of achievement. However, little consideration is given to the effect the required efforts
may have on parents. Dudley-Marling’s study of 23 parents whose children experienced
academic difficulty in school focuses on the extent to which mothers bear the entirety of
the material and emotional burdens of their children’s struggle in school. He finds that
the quality of these women’s lives is greatly diminished by the amount of responsibility
they must assume. While the conclusion is directed to politicians and policy-makers,
program developers and teachers would also benefit from the awareness Dudley-Marling
raises about the high cost involvement in the school presents for some parents.

12
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Cross-Reference:
Section G: Culture and Context
Section J: Parent Involvement

Duran, R. (1996, January). English immigrant language learners: Cultural
accommodation and family literacy. Paper presented at the symposium for Family
Literacy: Directions in Research and Implications for Practice, Washington, DC.
Retrieved September 12, 2002, from http://www.ed.gov/pubs/FamL.it/english.html

The author defines literacy in the contexts of cultural practice, institutional practice and
linguistic practice. Literacy is the “semiotic ability of individuals to interpret and act
upon the world within cultural and social communities of practice” (p. 1). This definition
implies that there is an important connection between language communication and every
day cultural activity and that communicative competencies are directly linked to the
socio-cultural and cultural practices of community members. The author further suggests
that the acquisition and use of one or more languages cannot be separated from the
acquisition of skills that allow you to be a competent participant of all activities that
require the use of language. These opinions strongly support research stating that second
language acquisition is enhanced when it arises from comprehensible input. In this first
section, the author also introduces the idea of “cultural-linguistic capital” as the “know-
how developed through social experience and familiarity with the social, cultural, and
linguistic demands of everyday interactions” (p. 1). It is not enough to use formal
questionnaires and surveys as assessment tools of basic reading, writing, oral
comprehension, and speaking competencies of immigrant families. The author suggests
we go beyond this practice and focus on how well immigrant families can perform
isolated communicative functions, such as visits to the doctor or an employment office.
The observation of these types of activities are better indicators of an immigrant family’s
acquisition of “social capital” and are better indicators of the types of program that need
to be put into place. Finally, the author suggests that we need to implement improved
methods of communication that allow immigrants to participate competently in cultural
and social activities of significant value requiring the use of language.

This author also cites examples of how institutions fail to meet specific literacy needs of
immigrant families in regards to housing, English language learning, employment, family
restructuring, health care, and parental reaction to and involvement in children’s
schooling. The author closes by providing some directions for literacy intervention
research especially in the areas of “cultural-linguistic capital” and “institutional capital,”
bi-literacy, and electronic technologies to improve literacy.

Cross-Reference:

Section G: Culture and Context
Section J: Parent Involvement
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##Elias, G., Hay, I., Homel, R., & Freiberg, K. (2006). Enhancing parent-child book
reading in a disadvantaged community. Australian Journal of Early
Childhood, 31(1), 20-25.

This study investigates the effects of a parent-child dialogic reading program on the
parents’ frequency of reading with their preschool-age children, their eagerness to
participate in school activities, and the preschoolers’ reading abilities. Dialogic reading
involves caretakers reading with rather than to their children or simply correcting their
child’s reading. The sample was drawn from an Australian community with high levels
social and economic disadvantage (e.g., income, educational attainment, single parent
families, unemployment). The study investigated the effectiveness of the parent-child
dialogic reading program developed to meet the perceived needs of the parents and
children in this community. Through socially and culturally relevant reading materials,
the research aimed to encourage parents and children to engage in shared book
experiences and to convince parents that they could contribute to their children’s formal
education in meaningful ways. The study presents suggestions for involving parents who
feel threatened by the school’s middle-class values and for drawing on students’ native
language.

Cross-Reference:

Section A: Interactive Literacy

Section B: Parenting Education

Section C: Program Descriptions and Models
Section D: Curriculum and Instruction
Section G: Culture and Context

Section J: Parent Involvement

##Elish-Piper, L. (1997). Literacy and their lives: Four low-income families enrolled in a
summer family literacy program. Journal of Adolescent and Adult Literacy, 40,
256-268.

This article describes a qualitative study of 13 low-income families who participated in a
summer family literacy program. In her examination of families, the author was guided
by the sociocontextual perspective that calls for looking at strengths and intact literacy
patterns in families, (see Taylor, 1983; Taylor & Dorsey-Gaines, 1988; and Heath, 1983).
Multiple data collection methods were used to obtain information through parent
interviews, dialogue journals done by parents, field notes taken by the researcher and
literacy artifacts. This article highlights four family profiles thought to represent the
range of situations within the families. The four profiles include families in which (a)
literacy was used to handle personal issues and challenges, (b) literacy activities emerged
as the source of competition between parent and child, (c) revaluation of literacy
activities took place, and (d) literacy activities were used to show nurture and support for
one another. The author concludes that the families in the study all used literacy for
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meaningful purposes and these purposes differed based on the social-contextual factors
within each family at that point in time. She further concludes that the activities around
literacy used by families were not necessarily the school-types of literacy that dominate
family literacy curriculum.

Cross-Reference:
Section D: Curriculum and Instruction
Section G: Culture and Context

Ferguson, C. (2005) “Reaching out to diverse populations: what can schools do to foster
family-school connections?” A Strategy Brief of the National Center for Family
and Community Connection with Schools.

This strategy brief highlights the need to consider the cultural differences in definitions of

parent involvement, stressing that overcoming the obstacles these discrepancies create is

crucial if meaningful participation is to be attained. Ferguson provides a “school
snapshot” to illustrate the divergence in what schools and parents mean by parent
involvement and the positive outcomes that can occur when a common understanding is
reached. A list of issues to consider when reaching out to diverse populations and specific
steps that schools can take to break down the barriers that exist is included. These
suggestions are particularly helpful for program developers and school administrators
interested in increasing parent involvement.

Cross-reference:

Section B: Parenting Education
Section G: Culture and Context
Section J: Parent Involvement

##Fitzgerald, J., Spiegel, D. L., & Cunningham, J. W. (1991). The relationship between
parental literacy level and perceptions of emergent literacy. Journal of Reading
Behavior, 23(2), 191-213.

This is a well-organized paper with detailed descriptions of the research methods used.
This study examines parental perceptions of young children’s literacy development and
explores the relationship between parental literacy level and perceptions of the
importance of literacy artifacts (such as newspapers, children’s books, paper, and pencils)
and events/experiences in preschoolers’ literacy development. Literacy events are further
divided into child-focused events such as listening to stories, watching Sesame Street,
and adult-focused events such as checking the schedule in the TV Guide or using written
recipes. Literacy, in this study, refers to reading and writing.

The subjects, 108 parents, were interviewed and given the Wide Range Achievement Test
(WRAT) as criterion for their reading grade level. The interview had three subsets of

15
## indicates that the article is a research study

© Goodling Institute for Research in Family Literacy, The Pennsylvania State University, 2006



items—two open-ended, 37 Likert, and several demographic. The two open-ended
questions were:

1. Why do you think some children learn to read and write well in school and others
don’t?

2. Do you think there is anything parents of two- to four-year-olds might do to help
their children learn to read and write better when they start school? (If yes, what?)

Responses to the open-ended items were tape-recorded and later transcribed. The
reliability and validity of the Likert items were further tested. Characteristics of both low-
and high-literacy caretakers were compared: In this sample, race of the caretaker and
literacy level were highly correlated, with whites tending to be more literate.

The results of the study may be characterized into:
A. General parental perceptions of preschoolers’ literacy development:

Literacy artifacts and events during the preschool years were viewed as
important

What is done with the available literacy artifacts was seen as more important
than simply having the artifacts themselves

Simple literacy materials (books, pencils, paper) were seen as the most
important kinds of materials to have in the home for nurturing literacy
Natural interactions with books was viewed to be the most important kind of
literacy event; skill-oriented and solitary activities were the least important
Though both were perceived as important, children’s participation in the
events was more important than seeing adults doing the literacy activity
Early literacy development was characterized more as learning about reading
than writing.

B. Similarities in responses to open-ended questions by parents with lower versus
higher literacy levels:

Very little of their talk focused on literacy artifacts. -Parents tended to see
events that involved the child and the child’s own aptitude or disposition
towards literacy learning as the most central features of early literacy learning
Both groups focused on reading much more than writing as part of literacy
The role of schools or teachers in children’s literacy success was rarely
mentioned in response to question 1

C. Differences in perceptions of parents with lower versus higher literacy levels:
(There was a significant negative relationship between parental literacy level and
perceptions of the importance of literacy artifacts and events.)

For artifacts, both groups thought simple materials such as paper, pens, and
magazines were most important, but it is interesting to note that among top-
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ranked items for low-literacy caretakers there were also materials that might
be considered instructional (alphabet blocks and flashcards)

— On the whole, compared to the high-literacy caretakers, the low-literacy
caretakers tended to give more importance to special-use items, that is, items
might teach something, or that might be explicitly associated with skill
development

— Low-literacy caretakers generally had much less to say than high-literacy
caretakers regarding the questions asked in terms of length and varieties of
responses

— High-literacy caretakers tended to perceive adult-focused or role-modeling
activities and child-focused activities as roughly equivalent in importance;
however, low-literacy caretakers felt role-modeling was less important than
child-focused activities

Suggestions for Future Research:
— Why do low-literacy parents seem to have a bundle-of-skills view of literacy,
and why do high-literacy parents tend to see literacy as cultural transmission?
— What kinds of intergenerational or early childhood interventions would be
most effective with parents with low-literacy levels?
— How are parental perceptions of emergent literacy related to what they parents
actually do with their preschoolers in their homes?

Cross-Reference:

Section A: Parent and Child Interactive Literacy
Section B: Parenting Education

Section G: Culture and Context

Section J: Parent Involvement

Gadsden, V. L. (1994). Understanding family literacy: Conceptual issues. Teachers
College Record, 96, 58-86.

This article examines the current research in the field of family literacy. The first of the
article’s four sections identifies major sources of influence on current literacy research,
such as cross-cultural and social issues, intergenerational literacy, and parent-child
literacy, as well as the influence of practice. The second section, about the nature of
families and family support, describes five assumptions as the foundation of a conceptual
framework. Gadsden then discusses the recent policy impetus for family support efforts
and explains how it serves to link literacy to family support. She argues that before this
link can be successful, literacy research and practice must catch up in the areas of family
functioning and development. She concludes by stressing that family literacy learning be
conceptualized broadly and as an ongoing activity that varies alongside changing life
needs.
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Cross-Reference:

Section D: Curriculum and Instruction
Section G: Culture and Context
Section J: Parent Involvement

Gadsden, V. L. (1996, January). Designing and conducting family literacy programs that
account for racial, ethnic, religious, and other cultural differences. Paper
presented at the symposium for Family Literacy: Directions in Research and
Implications for Practice, Washington, DC. Retrieved September 12, 2002, from
http://www.ed.gov/pubs/FamL.it/design.html

This paper looks at the issues of race, culture, and class and their influence on instruction
and learning in family literacy programs. The author points out that the learners’ racial,
ethnic, religious, and cultural history cannot be dismissed especially when the history or
daily experiences of learners are not the same as those of the teacher or other learners.
The author recognizes that it is very difficult to design and conduct family literacy
programs that account for racial, ethnic, religious, and other cultural differences. This is
because family literacy programs are among the fastest growing types of intervention
programs in the nation and the programs’ purposes vary dramatically in addition to the
varied interpretations programs have of the concept or definition of family literacy.

The author states that although there are deviations in the purpose of different programs,
the conceptualization of family literacy has led programs to focus on traditional issues of
“parenting, family support, and reciprocal teaching within and outside of home contexts”
(p. 1) while ignoring other more complex and critical issues. Family literacy populations
do share problems of reading and writing and the “often attendant problem of poverty”,
but they also differ greatly in “racial, cultural, and religious affiliation; socio-political
histories and ethnic connectedness; socio-economic backgrounds; and life views” (p. 1).

This paper focuses on four areas: conceptualizing family literacy; cultural and social
practices of families; practical concerns for programs; and differences and commonalities
for teaching and learning. First, when talking about the concept of family literacy, the
author outlines two different perspectives. One perspective focuses on school-based
academics and the other focuses on family practices. Next, we need to investigate and
learn about the cultural and social practices of families to develop programs that are
successful in the long-term and have sustainability. Then, on the topic of practical
concerns for programs, the author asks that we not assume that homogeneous minorities
represent a “monolithic group with similar experiences” (p. 4). For example, “within a
collective group, called blacks, there are many different subgroups and cultures, just as
there are in other cultural and ethnic groups” (p. 4). Finally, the author states that
although there are no fool-proof methods that guarantee all programs will be aware of the
expectations of learners, there are methods of thinking about “difference” and

18
## indicates that the article is a research study

© Goodling Institute for Research in Family Literacy, The Pennsylvania State University, 2006



“commonality,” and as a first step, all programs must evaluate “the resources and the
limitations of existing program structures, content, and focus” (p. 4).

Cross-Reference:
Section G: Culture and Context

Gadsden, V. (2004). Family literacy and culture. In B. H. Wasik (Ed.), Handbook of
Family Literacy (pp. 401-425). Mahwah, NJ: Lawrence Erlbaum Associates.

This chapter focuses on the recent rapid growth of family literacy programs and issues
that need to be developed to better support the theory behind the field. Gadsden reviews
components of family literacy programs, highlights four strands of research in the field,
and provides an insightful discussion on the definition of culture, and how that applies to
the changing field of family literacy. Two main issues surface: 1) family literacy (i.e.
What is family literacy? How do we define family literacy?); and, 2) culture, (i.e. What is
meant by “culture”? What are the different aspects of culture? How do culture and
literacy influence each other?).

This chapter should be read by anyone whose work touches the field of family literacy. It
provides an excellent overview of family literacy, concrete program examples, questions
that need to be considered in program development, a discussion of the intertwining of
literacy and culture, and insights into how culture affects the lives of learners and
practitioners.

Gadsden writes that everyone has a literacy component to their lives. It is a more
difficult matter of finding what those notions of literacy are and how they are embedded
in the participants’ and the educator’s social context. Literacy extends well beyond
reading and writing; it is, in fact, a series of “problem solving abilities” (pg 420) bound in
cultural context. Culture has many more parts to it than just ethnicity; social class,
values, gender, religion, race, history, members in the family, and intra-ethnic relations
are some of the main components. There is a need for educators to take the inquiry
approach to teaching; the teacher and learner engage in reciprocal teaching and learning.

Gadsden identifies four strands of research: 1) descriptions of diverse populations; 2)
family literacy that develops mainstream expectations; 3) rethinking the “uniformity of
approach” idea; and, 4) how family and culture create literacy learning and how that
framework relates to the world. There is a call for additional well-defined research that
looks at the inter-play of culture and literacy. Additionally, developing tools that measure
or identify the impact a family literacy program has on children’s school performance is
needed.

Cross-Reference:
Section G: Culture & Context
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Section B: Parenting Education
Section C: Program Description & Models
Section D: Curriculum & Instruction

##Griffith, A. 1., & Smith, D. E. (2005). Mothering for Schooling. New York:
RoutledgeFalmer.

Griffith and Smith provide a concise and insightful argument regarding the role of
mothers in equipping children for school and the instrumental role they play in creating
successful schools. Using interviews conducted with teachers, mothers and
administrators, the authors uncover a mothering discourse. This discourse uses an
idealized middle class mother as a standard to shape maternal behavior through policy,
moral and social discourse, and the ideal of a “standard North American family.” The
discourse links mothers’ behavior to the success of their child and the school. This
success, notably, relies on the unpaid participation of mothers (i.e. homework help,
participation in the school, creating extracurricular learning experiences). The interviews
demonstrate the financial and job-related constraints on poor or working class mothers to
similarly participate in “school life.” This dependence on women’s “voluntary” labor, the
authors find, creates an “engine of inequality” through which educational and social
disparities are reproduced, not simply for individual children, but more importantly
between schools.

Cross-Reference:
Section G: Culture & Context
Section J: Parent Involvement

Hannon, P. and Bird, V. (2004). Family literacy in England: Theory, practice, research,
and policy. In B. Wasik (Ed.) Handbook on Family Literacy: Research and
Services. Mahwah, NJ: Lawrence Earlbaum. 23-39

In this article Hannon and Bird recall the past 30 years of family literacy research and
practice in England both its developments and challenges. They begin by discussing
some of the theoretical aspects of family literacy by distinguishing two basic meanings of
the term. The first being literacy practices within families and the second being literacy
programs involving families. From there they go on to explain how the practice of family
literacy evolved from two separate strands of education, early childhood and adult
literacy.

They explain how during the 1980s “family literacy programs in the broad sense were
established,” and prescriptive approaches—paired reading, shared reading, and pause,
prompt and praise, and family reading groups—to literacy emerged. Hannon and Bird
highlight the significance of the ALBSU, a government funded agency, when it
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“imported a model of family literacy from the United States.” They discuss how the
ALBSU went about developing and implementing programs through research, and that
through this research and other projects like it the idea was to establish “a national
prominence for family literacy.”

In terms of program evaluations, Hannon and Bird posit that enough research has been
conducted in order to conclude that early childhood forms of family literacy programs are
effective. In spite of this claim they argue that not enough research has been conducted
in other areas relating to parental literacy development—take-up and participation. They
continue by admitting that not enough research has been conducted which examines the
“synergistic benefits of the intergenerational program” as compared to stand-alone
programs.

The authors then address four key policy issues—funding, flexibility in program
development, professional development, and research and evaluation. They explain that
in order for family literacy to grow it “needs to catch up with the rapidly changing policy
climate and restate what it is for and where it fits” (p.34).

In conclusion they settle on the idea that up until now there seems to be the promotion of
one main model of family literacy practice, and that what the field needs is more of an
international exchange of ideas and experiences in order for family literacy to meet the
developing and diverse needs of families around the world.

Cross-Reference:

Section F: Assessment and Evaluation of Family Literacy Programs
Section G: Culture and Context

Section H: Government Policy

Harmon, H. L. & Dickens, B. H. (2004) In small communities, partnerships with parents
and the public are keys to school success. American School Board Journal.

The federal government requires increased parent involvement, but the emphasis on
testing and the lack of opportunities for involvement in rural areas may impede full
implementation. Through an initiative sponsored by NSF, Harmon and Dickens address
this disconnect that exists between the theory and reality of parent involvement.
Although their project dealt with math and science, they believe the increase in
achievement resulting from cooperation between schools and communities is possible in
other areas of the curriculum. They target school board members, directing them to take
ten action steps to encourage commitment between rural schools and parents. These
include: assessing the current situation, creating policies and supporting practices that
encourage involvement, setting expectations for teachers and superintendents,
encouraging principals to support involvement, finding customized training and support,
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approving budgets that provide financing for involvement, recognizing achievement, and
maintaining a positive relationship with the public.

Cross-Reference:

Section D: Curriculum and Instruction
Section G: Culture and Context
Section J: Parent Involvement

Harry, B. (1996, January). Family literacy programs: Creating a fit with families of
children with disabilities. Paper presented at the symposium for Family Literacy:
Directions in Research and Implications for Practice, Washington, DC. Retrieved
September 12, 2002, from http://www.ed.gov/pubs/FamL.it/create.html

This paper explores how family literacy program providers, or “interventionists,” can
design programs that do not put additional stress on the already challenge-filled lives of
families with children with special needs. However, the author clearly states that “it
should not be assumed that families of children with disabilities necessarily see the
challenges presented by their children as problems” (pg. 1).

First, this paper identifies factors that can help determine how stressful a child’s disability
will be to a family. These factors include:

— Parental traits

— The nature of the child’s exceptionality

— Care-giving demands of the child

— Internal social supports

— External social supports

— Financial resources

— Family constellation and relationships

Recent research has also indicated that service providers and programs are a source of
stress to families, regardless of the program’s good intentions. This paper then asks,
“how can interventionists design programs that will not add to the challenges faced by the
family, nor disrupt the adaptive process already established by the family” (pg. 2)? A
greater effort needs to be made to describe these families which would then initiate more
qualitative research to build a larger and better “descriptive base.” The author also
suggests that we need to broaden our views about families that “do not belong to the
dominant cultural groups in the society... minority groups” (pg. 2).

Second, the author discusses how to develop programs that fit with the adaptations that
families have already made to the child’s disability. The author stresses that the
intervention should help and not hinder the family and it should respect and build on the
families’ beliefs regarding literacy. The author encourages providers and researchers to
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perform a needs assessment on the family before attempting to design an intervention
program. Planning should begin by “gaining a detailed picture of the family’s daily life”

(pg. 2).

Third, the author points out the importance of creating programs that match the beliefs
and practices of families have about literacy. Recent research suggests that parental
education and socio-economic level are stronger indicators of literacy beliefs and
practices than ethnicity or culture. The author proposes that we meet parents at their
“zones of proximal development” and add to their skills, as appropriate. This approach
challenges the current practice of training parents in the desired intervention and instead,
supports adapting the programs to the skills and beliefs of the family.

Cross-Reference:
Section C: Program Descriptions and Models
Section G: Culture and Context

Heath, S. B. (1983). Ways with words. Cambridge, MA: Cambridge University Press.

This book reports on an ethnographic study of the language of children in communities in
North Carolina. The two communities, "Roadville," a white working class community of
textile mill workers, and "Trackton," a black working class community of older farmers
and younger textile mill workers, are only a few miles apart. Heath also investigates a
third group of individuals and calls them townspeople. Townspeople are middle class
individuals who live in "Trackton™ and "Roadville." There are deep cultural differences
among the groups of people in the communities. Heath describes how these cultural
differences affect language and literacy patterns (or "ways with words"). This book
serves as an excellent background for people working with children from different
cultures.

Cross-Reference:

Section G: Culture and Context

##Heath, S. B. (2001). What No Bedtime Story Means: Narrative Skills at Home and
School. In A. Duranti (Ed.), Linguistic Anthropology: A reader (pp. 318-342). MA:
Blackwell Publishers.

This article reports on an ethnographic study that examines the informal and formal
teaching of literacy skills to preschoolers by families in three communities. A primary
focus of this study is the role of “culture” in the teaching of literacy skills. The author
provides a comprehensive account of how communities instill their children with the
skills to “take away” meaning from books and how this relates to the child’s
participation/success in the formal school setting.
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This article, which provides both cultural and concrete information regarding literacy,
should be read by teachers of pre-school and elementary grade children, parent educators,
staff developers and curriculum developers as it provides insight into the development of
all children.

Heath uses three communities in her study: Maintown, a middle class neighborhood. All
Maintown families had a current teacher or a recent active teacher as the mother;
Roadville, a white working class community where parents have historically worked for
the textile mill, and; Trackton, a black working class community that has a tradition of
working on the land but has more recently moved into jobs at the textile mill.

The study asks: Is reading development “natural”, i.e. cultural, or learned? How are the
different “values” of community, as regards literacy, displayed in a child’s literacy
development? Is the mainstream way the only way to literacy? What kinds of
interactions take place between adults and preschoolers in the course of literacy based
activities?

The author looks at both the cognitive aspects of reading and the affective aspects of
literacy. Heath concretely states the areas of disparity between the children’s knowledge
and the requirements of formal schooling and at what point in school students may begin
to fail. It is implicit in her findings what schools can do to enhance all children’s learning
in the school by building on what they have learned to value in their homes. This, in
turn, lessens the disjunction between home and school.

Cross-Reference:

Section B: Parenting Education
Section D: Curriculum & Instruction
Section G: Culture & Context
Section | Professional Development

Kamber, M. & Tan, N. (2003). Reflecting Culture in Reflective Practice: How Literacy
Professionals Improve Family Outcomes by Learning across Cultures. Family
Literacy Forum, 2(2), 5-11.

This article provides a description of the development and implementation of the Sunset
Park Even Start Literacy Partnership (located at PS 314). It grew out of evidence that the
ESOL program was not adequately meeting the needs of its participants AND the
participants’ concerns over not being able to help their children be successful in school.
This article is most useful to family literacy practitioners.
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The program: Specifics of the actual program are not given in this article.

Goals of the program: “To develop a comprehensive program that guides families in a
cross-cultural journey by engaging them in an authentic learning partnership with
program staff who reflect their linguistic and cultural background.” (p.5)

Participants: The program works intensively with 40 immigrant families each year.
Latino and Asian families are equally represented. Families live below the federal
poverty level, have low literacy levels in their native countries, all have children under
the age of 5 and 25 percent generally have children with special needs.

Innovative Features of the Program: _ )
Staff and Families in an Authentic Learning Partnership

e Staff as Cultural Interpreters
e Reflective Staff Development
e Reflective Practice
Outcomes:
Staff: _ o _ _
e learned to collaborate with other agencies in order to provide comprehensive
services

e questioned their own cultural beliefs
e explored and implemented best practices ] )
e reported a greater sense of confidence in working with parents

Parents: )
e high retention
educational progress
|m{)_roved employment status, )
noticeable involvement at children’s school and education )
improvement on Even Start children’s attendance and standardized scores
(100% of pre-K — grade 3 reading on grade level)
reported being more participative, able and confident as parents
e better able to Sseek support in the community at large

Cross-Reference:

Section B: Parenting Education

Section C: Program Description & Models
Section G: Culture & Context

Klingner, J. K., & Edwards, P. A. (2006). Cultural considerations with Response to
Intervention models. Reading Research Quarterly, 41(1), 108-117.

Klingner and Edwards provide an insightful look into cultural considerations for the
development of Response to Intervention (RTI) models used in special education
identification. Grounded in notions of culturally responsive literacy instruction, the
authors provide a framework for school personnel to consider when designing and
implementing RTI models sensitive to diverse populations. The authors stress that, in
cases of culturally and linguistically diverse (C&LD) students, curriculum casualties
must be ruled out and not misidentified as learning disabled. Furthermore, Klingner and
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Edwards stress the importance of finding out “what works with whom, by whom, and in
what contexts” (p. 110). Unfortunately, due to deficits in the literature, the authors have
little insight into what these best practices might be. However, they provide suggestions
for future directions in research such as examining intervention efficacy between
different ethnicities, classroom instruction practices, and school contexts. The authors
propose a 4-tier RTI model for C&LD students encompassing (1) culturally responsive,
quality instruction for all students; (2) intensive support, evidence-based intervention, and
monitoring of progress for struggling students; (3) intensive support with referrals to a
Child Study Team that uses a problem-solving approach to determine other methods to
help the student; and (4) special education. Klingner and Edwards provide insight into
important considerations when developing a RTI model for C&LD students. Their 4-tier
model provides more opportunities for remediation than those offered by typical 3-tier
models.

Cross-Reference:

Section C: Program Descriptions and Models
Section D: Curriculum and Instruction
Section G: Culture and Context

##Koomson, W. (2005) From The Margins To The Center Stage: How An African
American Woman, A Single Parent, Made Her Journey From Welfare To College.
The 46th Adult Education Research Conference & The 13th Annual African
Diaspora Adult Education Research Pre-Conference. Conference Proceedings:
Athens, Georgia June 2, 2005.

This qualitative research employed a single participant case study design using family
literacy adult basic education program to explore how an African American woman, a
single parent, made her transition from welfare support to enroll in a local community
college. This study’s participant, a 28-year-old mother of four, had lived in the “housing
project” for many years; she had been in and out of prison; and was on welfare for eight
years. What really stood out about this participant was her motivation and willingness to
acquire basic skills. Her participation in the family literacy program enhanced her
"bonding" social capital needed to be active in her children's schooling.

Policy makers, Even Start programs, and ABE students may find this research useful in
several ways. This study suggests a comprehensive approach in dealing with work and
education issues of welfare leavers. Thus, the major task of adult education is to help
welfare leavers obtain and keep jobs, and to promote continuous education and skills
enhancement as demonstrated by the Even Start family literacy model.

Cross-Reference:
Section | Professional Development
Section G: Culture & Context
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##lLeseman, P. P. M., & de Jong, P. F. (1998). Home Literacy: Opportunity, instruction,
cooperation and social-emotional quality predicting early reading achievement.
Reading Research Quarterly, 33(3), 294-318.

Literacy development is thought to begin at home long before formal instruction in
reading and writing begins at school. Literacy development begins at home through the
introduction of books and participation in literacy-related activities between parents and
their children. However, large differences exist among the home literacy environments
provided by families, and consequently the preparation of children for school learning. In
this paper, the authors examine three issues they consider relevant to family literacy.

The first issue examines the constructive processes responsible for the association
between home literacy and developmental and educational outcomes. They question they
try to answer is whether “mere exposure and modeling of certain behaviors are sufficient
or whether co-constructive interaction leading to higher levels of knowledge is essential
to obtain results.” Taking a social constructivist perspective, the authors side with
research stating that several aspects of the home literacy environment are crucial for the
development of children’s language development and literacy acquisition. These aspects
include: opportunities to participate in literacy-related activities; the passing down or
teaching to their children, by parents, the knowledge involved in these processes; and
finally, in order to guarantee high involvement and good cooperation,
affective/motivational aspects are also important. While other studies have observed
these facets one at a time, the authors of this paper examine their separate and joint
contribution to children’s language and literacy development.

The second issue addressed by this study is the contextuality of home literacy. Often,
research [quantitative] has observed home literacy through a limited social and cultural
context inclusive only of a family’s socioeconomic status, race, or ethnicity. In turn, this
skews the insight into the functional and meaningful relationships of home literacy
aspects with the larger features of daily life connected to socioeconomic conditions and
minority status. In this paper, the authors try to lessen the gap that exists between
ethnographic and quantitative studies.

The third issue addressed by the authors is the relationship between home literacy and
language and literacy development. The current assumption is that home literacy is a
causal link for language development. However, this assumption can no longer be
considered valid because correlational techniques can equally point causal links to the
reverse. Instead, the authors of this paper used a longitudinal design to strengthen the
causal conclusion.

The results of this study indicate that home literacy does determine school literacy
achievement even when effects for early language level and home language are
controlled. The authors also find that the degree of opportunity for literacy interactions
does affect literacy learning, however, literacy and language development are not
affected by the social-emotional quality of the interaction. Finally, the authors caution

27
## indicates that the article is a research study

© Goodling Institute for Research in Family Literacy, The Pennsylvania State University, 2006



that a too narrow focus promoting children’s literacy may be insufficient in bringing
about lasting change. Instead, attention should be paid to the broader sociocultural
context of the home literacy environment, in particular when working with ethnic
minority groups and special attention should be given to enhancing literacy use for
